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Situation and development of Khmer language and
the ethnic minority language in Cambodia

by Professor Dr. Long Seam and Dr. Iv Chan
Institute of National Language,
Royal Academy of Cambodia

Cambodia gained its independence from France in 1953. More than a decade
later, The Royal Government of Cambodia introduced the Khmer Language as an
official language in public administration and in all levels of education. In 1968,
Permanent National Committee of Khmerization published a French-Khmer glossary,
and from then until 1975, working groups of Khmerization Committee were created one
after another to adopt scientific and technical terminology which encouraged the
development of khmer language up to 1975.After the closure of education institutions
from1975 to 1979 Khmer Language has been revived . However, its use in
administration, publication and in education institution has not been standardized. The
Royal Government of Cambodia has put its effort and priority on higher education.
especially in the domain of language development, which led to the establishment of the
Institute of National Language ( INL ).

I. Development of Khmer Language.
At present, there are 11 Public and about 40 Private Institutions of Higher Education.
The lack of a national policy concerning the use of National Language as a medium of
instruction in the system of education as a whole and the absence of recognized
standards jeopardize achievement of the general objectives of Education .

The general objectives should involved improvement of all levels of education,
training of necessary manpower for development and the creation of optimum conditions
to nature. There is an urgent need for a national policy concerning the use of the national
language in education at all levels from primary to undergraduate. The effective use of
the national language in education and for official government business requires
the development of guidelines or standards for its written and spoken forms. The use of
IKhmer language in post secondary education developed in the 1980°s but in a rather
haphazard and unsystematic way. Higher Education developed their own usage norms.
There is an immediate need to establish acceptable standards for the development and
utilization of Khmer language.

Currently, very few Higher Education instructional materials exist in Khmer.
Significant problems occur in the translations to and from Khmer including: lack of
agreement by different translators, use of variable linguistic and grammatical forms and
a lack of precision and a convention in dealing with new words and concepts being
introduced into Khmer. There are urgent needs for more instructional material in the
national language, for material about Khmer language and culture to be translated into
the national language and also for recognized standards for incorporating new words into
the national language. There are serious difficulties in obtaining instructional material in
Khmer for Higher Education and real problem in finding translations which are
sufficiently precise involving innovation being proposed and the culturally new concepts
underlying such innovation for which there is rarely a corresponding word or expression
in the national language. Since its establishment from 1998 the Institute of National
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Language has to encourage the on-going initiatives in the development and use of the
national language in all sectors of society, but especially as a medium of instruction. TN
L started its work in collaborating with International Corporation of Cambodia to
enhance language revitalization and multilingual education for ethnic minority groups
living in Cambodia. ,

In the past, it was always expedient for Cambodia, like other nation in the region,
to ignore social and cultural harts of language of minorities. The Constitution grants
Khmer citizens to personal freedom and security, to participate in social and cultural life.
If we exclude the Cham, Jarai,Rade who derive from the Malayo-Polynesian linguistic
family, almost the others belong to the Mon-Khmer family. All of these groups share a
similar belief system and agricultural practices, even if nowadays some families have
switched to lowland rice cultivation and are more likely to adjust to the "Khmer way of
life". They speak local indigenous languages, most notably varieties of Brau,Tampoun
and Jarai. To find better way of responding to the needs of the development to minorities
communities the first step of the institute of National Language of Royal Academic
Cambodia has started a study to establish the language survey of the largest speech
community or the minority language survey. INL will work in the field to prepare a
language map of the minority speech communities of all provinces of the North-eastern
region: Kratie, Stung Treng, Rattanakiri and Mondolkiri; the North-western: Kampong
Thom, Siemreap, Preah Vihear; The western and Southern provinces of Battambang ,
Pursat, Kampong Speu, Takeo, Kandal, Sihanouk Ville and Koh Kong.

[1- Ethnic Demographic

In 1981 there were 264-604 people belonging to ethnic minority groups living in
Cambodia (National Institute of Statistics). In 1992 there were over 309-000 people in
Cambodia belonging to ethnic minority groups (Department of Ethnic Minorities of the
Ministry of Religious Affairs). In a survey by the Administration Department of the
ministry of the Interior found a minority population of almost 443 000 in a total over
9.672.000.

Approximately ninety percent of Cambodia is Khmer.About forty ethnicminority
group constitute ten percent of the population of Cambodia a Mon-Khmer-group living
in the Northeast describe as hill tribes (or Khmer Loeu ). There are indigenous people
who are still undeveloped . At present, Cambodia has separated its ethnic group into the
following categories :

1 . The ethnic minority Kuy ( 15,771 ) in Preah Vihear and Kampong Thom
provinces ,Tampoun ( 21,189 ) in Rattanakiri , Kreung ( 12,711 ) in Lumphat Rattanakiri
Mnong (16425) in Rattanakiri and Mondolkiri , Brau( 2,585 ) in Rattanakiri , Mondolkiri
, Boloven( Stung Treng ),Pear ( 15,510 ) in Battambang , Samrae in Siemreap , Saoch
in Kampot, Kraveth (3,585) in Northeast of Cambodia , Kraol ( 1,962 ) Loemoun (280 )
in Sen Monorom and Kratie, Kachac 1278 in Kampong Thom , Stieng ( 3,571 ) in
Mondolkiri . The majority has no formal education . They can neither read nor write in
their own language and have been living in remote areas .

The Khmer-Loeu (by official terminology) are of course united in that they are
all highlanders who traditionally depend on a delicate relationship with the hills and
forest for their livelihood, but at the same time they include many different tribes ,
culture , language , beliefs and socio- economic conditions. In order to achieve an
equitable integration of the highland people in the sustainable development of the
northeastern region of the Kingdom, it is essential that policy formulation should pay



m ansmon Sﬂﬁ‘lfﬁﬁf@Jﬁ‘ffﬂ‘liﬁf SOMaN Smﬁﬁ‘lﬁﬁmmg{ﬁ[}ﬁi?ﬁjﬁgm

careful consideration to this sensitivity and complexity . And if the culture and
fivelihood of the highland people is to be managed in sustainable way , a comprehensive
national policy .

2. The Chams , are Khmer- Islam ( 203-881 ) are considered by the majority and
by themselves as literate in Khmer and are fully integrated into Khmer society. The
representatives of Cham communities admit themselves that they actively participate all
ways and at all levels of national education offered by society. The Khmer-Islam is, like
the Khmer-Loeu , is one sense a united group of Cambodian Muslims . Within the
Khmer Islam . There are important different between the Cham who acknowledge in
Cham heritage but who practice a more modern and orthodox from of Islam, and the
Chvea who speak Khmer rather than Cham and who acknowledge a strong Malay
influence on their culture and heritage .

3. The Chinese, the Vietnamese, Lao, Thai and other ethnic minority groups are

. Classified as minorities in Cambodia. In fact, in some parts of the Kingdom, in Kampot
province, for instance, Chinese farmers have been living in villages working the soil
alongside their Khmer neighbors for generation .

In 1992, the Development of Ethnic Minorities of the Ministry of Religious
Aftairs stated that there were over 309,000 people in Cambodia belonging to ethnic
minority groups-around 3.5 percent of the total population of 8,900,000. These figures
are unreliable because a large proportion of the minority population such as the Lao,
Thai, Malay, Burmese, Chinese and Vietnamese was regarded as “foreign residents™
rather than ethnic minorities of Cambodia.

Tablel: Ethnic Groups in Cambodia according to the Department of Ethnic Minorities of
the Ministry for Religious Affairs ( 1992).

Ethnic and minority Population Percentage of Total
Groups
Chams 195,215 65.01
Lao 21,649 7.21
Mnong 19,000 6.33
Kuy 15,771 5.25
Tampuan 13,556 4.51
Kreung 9,368 3.12
Brau 5,286 1.76
Thai 3,976 1.32
Stieng _ 3,571 1.19
Kraveth 3,012 1.00
Kraai 2,677 0.89
mil 2,076 0.69
Pear 1.294 0.43
Kachac 1,282 0.43
Jorai 997 0.33
Lun. 464 0.15
Loemoun 355 0.12
Poang 260 0.09
mKaning ‘ 150 0.05
Arach 100 0.03
Kachrouk 100 0.03
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Saoch 71 0.02
Kola 31 0.01
Khmer Khe 10 0.00
Anang na na
Arab na na
Chong na na
 Kachaing : na na
Kayong na na_
Mon na na
Nong na na
Rhade na na
Samre na na
Sispre na na
Thnal ) na na
Total 300,271 100.00*

2.Chong ( Xong ), Chong Leu , Chong Tr p,

According to the Study of Professor Long Seam, the Mon-Khmer Language
consist of:
A. Pearic.

[.Pear (Por),

3. Samre { Samree, Samray),
4. Saoc ( Saoch, Angrak ),
5. Suoy,
6. Khamen Boran

B. Khmer.

l.
2
Lo
.
3.

Old Khmer,
Khmer Surin,
Khmer Bassac

C. Bannric.
- North-Bahnaric (Bahnar-Sedang):

R S SR

Bahnar
Rengao
Sedang
Halang
Jeh
Mo’no'm
Kay’ong,
Hre

Cua

10. Takua,

I 1. Tadrah, Modra, Didra.

- West-Bahnaric (Laven-Brao):
l.

©oR W

Loven (Jru, Laven ; Boloven)
Ngaheun (Hen, Nya Hon, Prou)
Oi, The,

Laveh (Lave)

Brao, Kru'ng, ICravet,
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Sok,

Sapuan,

Cheng (Jeng),

Sou (Suq, Sue).

- South Bahnaric (Mnong-Maa):

© %N o

I. Stieng
2. Mnong Central, Preh, Biat, Bundr, Burung, Dih, Budong
3. Mnong du Sud, Nong, Prang
4. Mnong de I’Ouest, Gar, Chil, Kuanh, Ro’lo’m
5. Koho, Maa, Lac, Tring
6. Chrau (jro), Trao
D. Katuic (So-Souei)
1. Katu, Thap
2. Kantu,
3. Phu’ang
4. Bru, Kaleu, Van kieu de Quang Tri, Galer, Mangkong, Tri
5. Pacoh, Phuong
6. Ta’oih (Ta Oy), Ong, Hin (Kha In)
7. Ngeq (Ngeh), Ngkriang, Khiang,
8. Kataang (Katang),
9. Kuy (Kuoy)

10. Lor, Klor,
« 11. Leun,
[2. 1Ir,
13. Tong,
14. Soueu,
15. So (Kha So ),
16. Alak,
17. Kasseng, Talieng,
18. Tareng.
E. Khmu ( Khamou )
Khmu ( khmu’, Teng, Céu, Clau, Tayhay ),
Mal ( T"in ),
Mrabri,
Y umbri,
Khao (Khang, Ai),
Hat (Tay Hat),
Puoc (Puhooc),
Lamet (Lemet)
Kha Kwang Lim,
10 Kha Kon-Ku’,
I'1. Kha Doy,
12. Pheng (Theng, Phong).
F. Monic
1. Mon (Talaing), Old Mon, Mon Tang, Mon Te, Mon Nya
2. Niakuol.
G. Palaungic (Palaung-Wa)
I. Palaung (Pumai, Ta-ang), Nam-Hsan, Manton, Darang, Tiorai, Wah, Kyusac,

R
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Kamkaw, Hupawng, Omachawn, Kwawnhai

2. Wa (Vu, Taloi), Son, En

3. Lawa, Umpai, Bo-Luong, Mapa, Pa-Pao (Chaobon)
4. Danaw,

5. Kawa

6. Khamed

7. Mang (Mang U),

8. Pu-Man (Bylan)

9. Pu-Ma,

10. Pale,

11. Praok.
H. Khasi.
1. Khasi (Khassia, Khosia, Kyi)
2. Lyngngam,
3. Sunteng (Pnar)
4. War
5. Battoa,
6. Amwi, Lakadong,
7. lirang (Mynnar).

The research report presented by the center for Advanced Study as well as the

numerous insights presented in the remarks of workshop panelists in the National
Symposium on Ethnic Groups in Cambodia and National Multicultural Awareness make
it very clear that the minority population has very diverse and complicated needs .
The diversity and the complex situation of all the ethnic minorities of Cambodia requires
careful analysis of their languages and their social and cultural status in order to develop
appropriate policy and mechanisms of protection for these minority . A national and
comprehensive policy on ethnic minorities based on this complex situation and needs of
all ethnic groups in Cambodia must be developed with the following structures and
mecanism.

A national Ethnic Minorities Commission or Authority should be established.
This body should be an independent national organ charged with the task of consulting
and drafting proposed legislation and recommendations on policies regarding ethnic
minorities in the Kingdom to be presented to the Royal Government and the National
Assembly. This National Commission or Authority could be composed of
representatives of the King , representatives of the Royal Government , representatives
of the National Assembly, experts on ethnic minorities, representative from relevant
national and international organizations, as well as representatives of all the ethnic
minority groups in Cambodia .

This independent national organ will be in a position, within a constitutional and/
or governmental framework, to provide a strong voice for the interests of ethnic minority
groups who are scattered across the Kingdom and have no other way of expressing their
views at the national level . This National Commission could also serve as the forum for
a through and on going discussion of definitions of “ minorities “ in the Cambodian
context and other relevant issues which related to the participation and emancipation of
ethnic minority groups in the development of the Kingdom .

Responsibility for dealing with the complicated situation of the ethnic groups in
Cambodia is at present divided among many ministries, departments and agencies in the
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Royal Government. Therefore, a Department of Minority Affairs should be established.
In order to make the process of decision-making and policy implementation affecting
minority groups more efficient, a Department of Minority Affairs could monitor the
situation of ethnic groups, enforce relevant laws, carry out national policy and liaise with
other government authorities and NGOs on issues such as educational reform, national,
human rights, environmental protection. The department will become an important
advocate for the social, economic, legal and environmental welfare of the ethnic
minorities of Cambodia.

The government should not be expected to bear sole responsibility for the
development and dilemmas of a multicultural society-the ethnic groups themselves
should also be involved. The future policy on ethnic minorities should encourage active
participation of all ethnic communities, reminding them of their responsibilities and the
need for special efforts. It is therefore can participate in the social, political and cultural
development of Cambodian society. )

Therefore, a National Advisory and Consultation Platform for Minorities
(NACPM ) should be established. This would allow all ethnic groups in the Kingdom to
actively participate in the development of the nation. As an independent national body.
the NACPM will be in a position to provide strong support of the interests of all ethnic
groups in Cambodia. It will advise and consult with the Royal Government (and the
National Ethnic Minorities Commission or Authority and the Department of Minority
Affairs ) on all kinds of policy matters concerning ethnic minorities in Cambodia. This
advisory body could be composed of representatives of all ethnic communities.

A National Ethnic Group Documentation Center should be established to gather
reliable data on the ethnic groups of the Kingdom, building on the substantial research
work undertaken by the Center for Advanced Study. This documentation center, staffed
by experts in ethnic group cultures, languages and religions, would coordinate the
collection of up-to-date information on ethnic groups. Its findings would be useful to
government ministries for educational purposes (e.g., textbook production), and for
development agencies in the planning and evaluation.

One of the important components of communication in development in social
context, especially for the implementation of ethnic minorities policy, is the mass media.
As an indirect medium of communication, the mass media play an important role in the
life of minorities, in particular in preserving their social and cultural identities. The mass
media should therefore reflect the fact that a nation like Cambodia, with about forty
different cthnic groups, is a multicultural society, accommodating people from a range
of backgrounds. The mass media can explicitly acknowledge the presence of members
of minorities by broadcasting programs concerned with their background, cultures or
countries of origin.Portrayal in the media of ethnic minorities predominantly as people
with problems and in disadvantaged and undeveloped situations fail to do justice to the
complexities of real life. Broadcasters should realize that the mass media’s treatment of
the news affects the image of members of the minorities in the public mind.

HI- Formulating a Minorities Policy

As mentioned before about forty different ethnic minority groups constitute
approximately ten percent of the total population of Cambodia. They have their social
and cultural heritage. The complex situation of all the ethnic minorities of Cambodia
requires a national and comprehensive policy based on their needs. We should consider
the basic human rights, in community with other members of their group, to enjoy
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their own culture, to profess and practice their own religion and the use their own
language. The policies must reflect these rights by assuring that the value of educational
efforts by the ethnic groups themselves by recognized and that these efforts be integrated
into the larger framework of the development of a Cambodian national education system
that is appropriate for a multicultural society.

Different ethnic groups are living mostly in the North-eastern part of the country
Rattanakiri, Modolkiri from a socio-linguistic perspective, local peoples have been to
various degrees multi lingual through traditional language contact among Brau,
Tampuon and Jarai community. Now with the growing inflect of majority culture,
Khmers and the trips to town by local peoples to market their produce. Khmer language
contact is inevitably increasing. From an educational point of view, specialized services
need to be designed specific to the needs of the ethnic minority. Few of their children
have had access to formal schooling, and only a very small number have reached high
school. Virtually all ethnic minority women and at least 80 percent of the men in
Rattanakiri were illiterate previous to the 1997 launching of the Bilingual Non-formal
Educational (NFE). In this approach, indigenous community members are trained as
volunteer teachers using bilingual primers written in both the local native language and
Khmer to interact fellow villagers. They are now producing literate, recording oral
traditions and accessing training opportunities and further education, bother formal and
non-formal, for the first time.

The Recent national literacy assessment (Supported by UNDP, and UNESCO
Cambodia ) conducted on a random sample of Cambodians from all provinces reports
that the national literacy level is still significantly low, particularly among girls and
women. Hliteracy is still almost total among the highland minorities, and the females in
particular. This national survey tested 80 highland respondents of among whom they
found only 5 percent” of the male's literate, 76 percent completely illiterate and an
additional 18 percent semi-literate. Government estimated mid- 2000 place the literacy
rates of indigenous highlanders at less than 2 percent for literate females and
approximately 20 percent for indigenous males ( 1CC 2000).

There are many reasons for the lack of basic education services in the
Cambodian highlands. Most indigenous villages have no school building.
The highlanders do not meet the entrance criteria for Khmer teacher training institutions.
Internal corporation of Cambodia ICC and non-timber forest products (NTFP) designed
and piloted a local non-formal education curriculum and community teacher-training
model. The intended beneficiaries of the bilingual program are youth and adults aged 13
and up. In response to this need the national NFE mandate has expanded the original
NFE target group aged 13-14 to include all out of school children of primary school age.
This age range for NFE participants in Rattanakiri has been extended, and many villages
have organized separate NFE classes for children.

IV. Literacy and Basic Education in Cambodia

At the beginning of the 1990s it was evident that a whole generation of
Cambodian young adult had minimal or no formal schooling. This way largely due, to the
nationwide disruption and closure of primary schools during the long civil war.
Following the formation of the new government and the 1993 elections, the Ministry of
Education, Youth, and Sports (MOEYS) together with the Ministry of Women's and
Veterans® Affairs (MWVA) in Cambodia addressed the high level of illiteracy by
expanding non-formal education services throughout the country. Supported by
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UNICEF, the two ministries jointly designed an NFE curriculum in the Khmer language
in the early 1990s, which was launched nationwide (MOEYS 1999a, 1999b). The
curriculum was modeled on the Thai NFE national literacy campaign materials, which
emphasize problem solving.

In addition to the expansion of NFE services, the Cambodian MOEYS reformed
and strengthened the formal education sector in order to promote universal primary
education throughout the country, especially for primary age school children. This
strengthening of formal education services aims to produce a literate generation and
reduce the need of NFE for the youth in the future. The formal and NFE efforts
improved access to education throughout the lowland provinces, but, as noted above,
had minimal impact on the indigenous populations in the two highlands provinces
(NFED & 1CC, 2000; MOEYS, 2000).

The recent national literacy assessment (supported by UNDP, UNESCO
Cambodia) conducted on a random sample of Cambodians from all provinces reports
that the national literacy level is still significantly low, particularly among girls and
woman. Illiteracy is still almost total among the highland minorities and the females in
particular. This national survey tested 80 highland respondents, of among whom they
found only 5 percent of the males literate, 76 percent completely illiterate, and an
additional 18 percent semi-literate. All of the females in the sample failed the literacy
test. Survey findings are illustrated in Table 2.

Table:2. Ethnic Affiliation and Literacy (MOEYS 2000, 41)

ETHNIC Rates (%)
AFFILIATION Male Female
[Hliterate | Semi- Literate Miterate | Semi- Literate
Literate Literate
Khmer 23.2 28.0 48.8 44.1 26.0 29.0
Highland Minorities 76.3 18.4 53 85.7 14.3 0.0
Others 53.8 23.1 23.1 65.0 19.4 15.0

Clearly the literacy rate for indigenous highlanders lags for behind the national
literacy rates for Cambodia, both in these survey findings, and in the Education for All
2000 assessments. The later reports 68 percent literacy national,with 51 percent female
literacy (Kingdom of Cambodia, 2000; MOEYS, 1999a, 1999b, 2000; NFED & 1CC,
2000). Government estimates in mid-2000 place the literacy rates of indigenous
highlanders at less than 2 % for literate females, and approximately 20% for indigenous
males (NFED & ICC 2000). Alternately stated, before the recent NFE interventions,
nearly all of the ethnic minority women, and at least 80% of the men were completely
illiterate.

At the start of the ICC& NFE project, only a handful of the men could write
their own names in a given village. They generally had received informal training
equivalent to first or second primary grade level in the Khmer language while serving
with the police or military. Often one of these semi-literates is appointed to be the
village headman. Men and women alike cannot make the simple math calculations
necessary for marketing their agricultural produce or market purchases (ICC 2000).
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There are many reasons for the lack of basic education services in the
Cambodian highlands. Most indigenous villages have no school buildings. The few
which do often have no teacher. The Khmer primary school teacher assignees often stay
at their rural posting in ethnic minority villages for a only a few months before vacating
their posts, citing various cultural, linguistic, and economic issues. Their monthly salary
is too low to provide for their living expenses, and the cultural and linguistic gap
between the KK hmer teachers and the local ethnic communities is a major obstacle. The
majority of the government teachers did not speak the local language, and educational
materials were written only in Khmer. Teachers were larhely unfamiliar with local
customs and culture, and were reluctant to live for periods in isolated indigenous villages
far from their homes in lowland Cambodia. Lacking formal schooling, the highlanders
do not meet the entrance criteria for the Khmer teacher training institutions.
A government system for upgrading local villagers to teach primary schools was
practiced from 1983-1990, but then disbanded.

V. A Pilot Program of Non-Formal Education for Highlanders

In the face of these challenges, two non-government organizations (NGOs)
launched a program of non-formal education in Ratanakiri Province in 1997 with the
encouragement and endorsement of the MOEY'S and the MWVA. The core strategy has
been to develop bilingual NFE materials and to serve as volunteer teachers in their own -
communities. ICC and Non-timber Forest Products (NTFP) designed and piloted a local
NFE curriculum and community teacher training model, with youth and adults aged 13-
45 as the intended beneficiaries.

Almost none of the men or women in the villages surveyed could speak or read Khmer.
A gender comparison of Khmer speaking ability showed total only 15% of women and
fewer than 40% of males could speak some Khmer, and none of the women were fluent.
The baseline survey finding nearly 70% of the males and over 90% of the females could
not count money. Less than 10% of the males and none of the females could count
money for marketing purposes (ICC, 2000).

Fewer than six percent of the population surveyed had ever attended government
school. A further age comparison of Khmer reading ability showed that thirteen percent
of people over the age of 15 wer¢ literate, but only two percent of those under 15 could
read any Khmer. These men had gained literacy skills as adults during their military or
police service, however, the younger generation had as yet no access to education.

The intended beneficiaries of the bilingual program are youth and adults aged 13
and up. Children and youth have been eager to join the NFE classes since the beginning
of the project, however, since formal school services have not yet reached their villages,
In response to this need, the national NFE mandate has expanded the original NFE target
group aged 13-45 to include all out-of-school children of primary school age (NFED &
ICC 2000). Thus the age range for NFE participants in Ratanakiri has been extended,
and many villages gave organized separate NFE classes for children.

Students transition readily from reading their native language to reading the
national Khmer language. In this way the MOEYS® goals for literacy in the national
Khmer language along with indigenous cultural preservation are accomplished through
the bilingual curriculum. The bilingual curriculum series enables students to learn basic
reading skills in their native language before reading Khmer. Instruction begins in the
vernacular, with the proportion of lessons shifting to 80% indigenous language and 20%
national language (Khmer) by the end of the first module. Curriculum composition is
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50% indigenous language and 50% Khmer midway through the course, and 100%
Khmer by the end of the series. The Khmer language component is based on the Khmer-
language NFE Highlands curriculum, described previously. Khmer dialogues and songs
together with pictures introduce new Khmer vocabulary and teach oral skills together
with written Khmer.

Post-literacy is an important component of any literacy program to ensure that
neo-literates do not reverse to illiteracy. Library boxes and pilot community learning
centers (CLCs) of village libraries are being organized in the villages together with post-
literacy activities for newly literate students. Bilingual materials production for use in
the CLCs and library boxes is in progress, together with teacher training in their use.
Materials are printed with the national and indigenous languages side by side in what is
called diglot form.

Indigenous language committees are key to program. The members receive on-
the-job training to prepare curriculum based on the interests and needs of their
communities. Some of the materials prepared are translated from prototypes written first
in Khmer. The indigenous committees meet regularly to review these stories and
incorporate them into the curriculum and village library reading materials.

In any newly written language, it is a challenge to produce written material in the
mother tongue when few are literate. Conversely, it is difficult to develop reading
fluency without having literature available in the language. Thus since 2000, the
curriculum development and language committees have expanded their range of
activities in order to assist neo-literates in producing reading materials. Writers’
workshops are conducted at the community level and include villagers, teachers. and
NFE students. Bilingual NFE program participants are now able to make written records
in the vernacular, whether of village surveys and meetings, or recording their oral
tradition. Fold tales and songs have been written in the vernacular for the first time,
resulting in rich collections of indigenous knowledge, fold narratives, and oral
testimonies collected from indigenous elders. These are then transcribed in the
vernacular, printed, and distributed in written form. Other organizations in Ratanakiri
recording oral testimony have attempted a similar process using the Khmer language.
However, the rich store of local knowledge cannot be as readily recorded in Khmer as in
the indigenous language.

The bilingual curricula series enables minority ethnic students to lean basic
reading skills in their native language before reading Khmer. Linguistic work to
formulate orthographies based on the Khmer Script has begun for Mnong and Jarai
language in 2000 and 2001, Adaptation of the pilot Krung- Khmer bilingual curriculum
began in early 2001 indigenous language committees for the two related dialects. Kravet
and Brau, whose communities lives in Rattanakiri and neighboring Stung Treng
province. This bilingual model assures access to relevant education and further
appropriate community development.

Conclusion
The Institute of National Language has to enhance the development of languages

in Cambodia. The Government of Cambodia encouraged the development of Khmer
language by supporting the International Conference on ™ Research, Standardization and
Promotion of Khmer Language * ,which has been held in September 7-9, 2000 and
focused on the following themes: assessment of national and international research on
Khmer language, standardization of orthography, scientific and technical terminology,
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research on grammar, phonology and lexicography of Khmer language, old Khmer
language , Mon-Khmer languages and computerization ol Khmer Language .

With the participation of international and national linguists, the young researchers
of Institute of National Language also put their efforts on the survey of Minority
languages throughout the country, which would further facilitate minority ethnic’s
access to educational service. INL started the linguistic work to formulate orthographies
based on the Khmer script which has began for Mnong , Jarai, Tampuon , Krung,
Kraveth and Brau . Language on adaptation is the pilot bilingual curriculum for the
indigenous people living in Rattanakiri and neighboring Steung Treng provinces INL
will organize comparative studies on Mon-Khmer languages and olhel in different
families linguistic families in Cambodia by steps, which will be provided by linguists in
order to get language's information and standardize the using of writing and speaking
expressions, technical terminology and prepare grammar and dictionary for the
development of languages in Cambodia.
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UN APERQU SUR LE SOY
Jacques RONGIER
Phnom-Penh,Mars 2004

Le souy (suoy) est une langue péarique du groupe mon-khmer de la famille
austro-asiatique (austro-asiatique > mon-khmer > mon-khmer oriental >
péarique > péarique occidental > souy)>). Il est parlé au Cambodge dans
1’Oral, province de Kampung Spii, commune de tropean Coo, & environ 80
km de la ville de Kampung Spii. Cette commune est sur le point d’tre
divisée en deux : Tropean Coo et C?n . C’est dans la future commune de
C?en que vivent les locuteurs souy. Ceux-ci se répartissent dans cing
villages:

Phum Potria

Phum Kao Dountey

Phum Tanol

Phum Traan

et Phum cambak .

Les autres langues péariques, toutes parlées au Cambodge, sont : .

. le s?otch (sa?och, sauch, saotch) (péarique occidental) parlé prés de
Prey Nup. En 1981, Wurm et Hattori, évaluaient la population s?otch & 500
individus. Aujourd’hui, le s?otch n’est plus parlé que dans 19 familles et il
est en voie d’extinction. Les enfants ne parlent pas.

. le samre (péarique occidental), qui était parlé au nord de Siem Reap
autour du temple Bantay Samre, est, d’aprés nos recherches, aujourd’hui
éteint. Wurm et Hattori avancaient, en 1981, le chiffre de 200 locuteurs.
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. le somray (péarique occidental), toujours selon Wurm et Hattori
(1981), comptait en tout, environ 2000 locuteurs tout autour de Phum Tasanh
et le long de la riviére Tanyong autour de Phum Pra Moi..

. le chong (chawng, shong, xong) (péarique occidental) est parlé au
Cambodge & la frontidre de Thailande au sud-est de Chanteburi dans la
province de Pursat. Wurm et Hattori(1981) évaluaient la population chong a
environ 5000 personnes au Cambodge et 500 en Thailande. Le chong serait
trés proche du somray et probablement aussi du souy.

" CAMBODIA

HATIONAL LANGUAGE
CENTRAL KHMER

LANGUAGE FAMILIES |

Sed

) R \;mmm ﬁm%o
R M (‘ '

N

© 2003 Sit,

En 1981, Wurm et Hattori faisaient état de 200 locuteurs souy (Ethnologue,
24/01/2000). A la date du 5 octobre 2003, on dénombrait 969 Souy dont 476
de sexe masculin et 493 de sexe féminin répartis en 214 familles. Les Souy
se désignent eux-mémes par le terme So?up, a rapprocher probablement de
’chong”’. Quant a la langue, on ne lui connait pas d’autre désignation que
[suu?i]. Cette langue est en voie de disparition : les enfants la comprennent
mais ne la parlent plus. Tous les Souy sont soit bilingues (souy/khmer), soit
monolingues entidrement khmérisés. Il en résulte que les locuteurs actuels
utilisent de plus en plus de termes khmers, passent constament d’une langue
a ’autre et finissent par mélanger les deux. De plus, il semble qu’il n’y ait
pas d’homogénéité au niveau de la prononciation. Les plus jeunes plus en 30
ans réalissent de moins en moins le registre de voix pharyngalisée. Notre
premiére informatrice ne devait pas avoir une conscience trés claire du
lexique authentiquement souy comparé au lexique khmer. Ses données,
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contrdlées par notre informateur de référence, ont di étre dékhmérisées. Par
contre le lexique fourni par la plus dgée (la soixantaine) n’a pas été remis en
cause.

L’enquéte sociolinguistique a été effectuée lors de deux missions de
I’Académie Royale du Cambodge, par Prum Moal, Chom Sonnang, By
Sokkong et Meakh Bora, et le recueil des données linguistiques par moi-
meéme, le 5 octobre et le 6 décembre 2003, et le 14 février 2004,

Bien que la langue de travail ait été le khmer, les entrées lexicales et les
textes ont été pensés a partir du frangais puis traduits en khmer. Les textes
ont été élaborés de fagon 3 tester un certain nombre d’universaux de langage
en partant d’intentions de signifier. L’avantage des textes est que les
informateurs se fatiguent moins vite que lorsqu’on les assomme de listes de
mots ou de phrases "grammaticales” qui n’ont pas de rapport entre elles et
risquent de n’avoir ni queue ni téte. De plus les textes apportent un lexique
non négligeable. Leurs traductions ont été exhaustivement analysées sur
place avant de prendre congé de I’informateur de référence.

Nous allons présenter :
1. un aperqu succinct des réalisations phonétiques

1.1, la syllabe
1.2. les voyelles bréves
1.3. les voyelles longues
1.4. les diphtongues
1.5. les consonnes
- 1.6. les consonnes finales
1.7. les groupes de consonnes
1.8. les syllabes pharyngalisées

2. le systéme de transcription adopté.

3. ’ensemble de lexique recueilli, incluant des expressions .
4. les textes phrases par phrases avec mot-3-mot et traduction .
5. Remarques concernant les variantes de traductions
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1. un apercu succinct des réalisations phonétiques

1.1. la syllabe

V : Voyelle

D : Diphtongue

Vph : Voyelle pharyngalisée
C : Consonne

La syllabe souy est constituée selon les schémas suivants

Ccvv [kla:] (crier)
CVvC [¢"a?] (cracher)
CD [tag] (thé)
CDC [thiat] (se coucher)
CVph [tieTe] (terre)
CVphC [p'o'on]  (quatre)
CCvvV [phli:] (fruit)
CCvC [pruh] (blanc)
CCVD [tpa:l] (front)
CCVph [ttma'a]  (pierre)
CCVphC [ko:*n] (long)
CCD [ksae] (corde)
CCDC [prush] (semer)
CCcvvcC [kbla:p]  (os)

On constate qu’aucune syllabe ne peut commencer par une voyélle. Par
ailleurs, le [°] épenthétique ne doit pas 8tre considéré comme centre de

syllabe. [s°pi'i] (quoi ?) constitue une seule syllabe. La réalisation [spi'i] est
également courante.

La plupart des mots bisyllabiques semblent formés par adjonction de préfixes
ou d’infixes qui ont plus ou moins perdu leur signification d’origine. La
premiére syllabe a alors pour schémas Ca, CVC ou CrV dont la voyelle V est
neutralisable et la consonne [r] souvent effacé.

Schémas «Ca» et «Cro»

[pagan] (lune)
[katra:] - (griffe)
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[sroma:l] (puce)
[kroBat] (lancer)
[pra?ap ti:] (main)
[tranap siiy] (chaussure)

Neutralisation de la voyelle

[pogho:j¢] / [papho:je] (tuer)

[runtah]  /[rontah] (tonnerre)
[6apBal]  /[banBal] (tourner)
[6aprian] /[baprian] - (enseigner)
[konle:p]  / [konle:n] (endroit)
[komlan] /[komlag] (fort)
[¢umrizp] /[¢omriap] (informer)
[komplizg] / [kempliag] (oue)
[pramapn] /[proman] (chasser)

Effacement de [r]

[prodap] /[padap] (outil)
[tragak] / [togak] (froid, frais)
[proheel]  / [poheel] (peut-étre)

La consonne finale de P’affixe ne peut &tre qu’une nasale ([n], [n], [n] ou

[m]).

[n] apparait devant une dentale [d] ou [t] ou la latérale [1] :

[konda:p] (gerbe)

[¢ontap] (petit banc traditionnel)
[kontu:t] (nez)

[konle:n] (endroit)

[n] devant la palatale [¢] :
[kopcak] (glace, miroir)

[5] devant la vélaire [k], la vibrante [r], la bilabiale fricative [B] ou une
glottale {?] ou [h] :

[sapgkra:m] (guerre)
[6ogrizn] (enseigner)
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[6anB3l] (tourner)
[panho:j¢] (tuer)
[¢anliet] (étroit)

[m] devant une occlusive bilabiale [pl, [p"] ou [b], la dentale [n], la latérale
[1] ou la vibrante [r] :

[kompla:n] (fusil)
[kompusn si:n]  (moliet)
[tombu:l] (toit)
[tomna:] (voyage)
[komlan] (fort)
[¢omrisp] (informer)

D’autres contextes sont probables mais nous nous appuyons uniquement sur
les attestations fournies par notre corpus. En tout cas, ces régularités laissent
penser que la nasale finale de la premiére syllabe d’un mot bisyllabique
constitue un seul phonéme /n/ qui a pour réalisation [n], [n1, [n] ou [m] au
moins dans les contextes indiqués ci-dessus.

Les mots d’emprunt bisyllabiques tendent & calquer leurs réalisations sur le
modele des bisyllabiques 2 affixes. Ainsi, [ma:si:n] (machine) tend 2 se

réaliser [mosi:n] ou [masin].
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1.2. les voyelles breves

me

Voyelles
antérieures

Voyelles centrales

Voyelles postérieures

fermées

fermées
ATR

non

semi-fermées

semi-ouvertes

ouvertes

i ?in  (avoir)
slip (ainé)

1w (moi)
ne (verge)
ki? (petit)

e keh (pot)

a sat (animal)

o kop  (corps)
asom (homme)

3 ksl (s’asseoir)

u pruh  (blanc)

v jop  (bois)

o top (dire)

a tay (maison)
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1.3. les voyelles longues
Voyelles Voyelles centrales Voyelles postérieures
antérieures
fermées i: si: i sitt u; spu: (canned
(serpent) (essuyer) sucre)
rost: (tige de
bambou)
semi-fermées e: re:n 9. 7a:p (selever) | 0. po:
(parler) (toi)
te:w
(acheter)
se:
(sentir)
semi-ouvertes e: ke a: h3j (dgd) |9 o
(aboyer) (regarder)
ouvertes a: ham a:  ja: (balcon avec
(sang) toit)
ha:p

(manger)




1.4. les diphtongues
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3 partir de voyelles an-
térieures

a partir de voyelles centrales

3 partir de voyelles postérieu-
res

ia  kliaw (bleu)

ie liet (poule)

i3

kist  (étre malade)

lian  (vite)

u3  ¢u3j (aider)
kbuan (tuile)

ea plean (poutre)

e3 tesk (conduire
(des animaux))

oa

moat  (oeil)
roap  (compter)

oa thoa (livre)

aeg

a3

a9

paet (couteau)
ta3 (est-ce que...?)

past  (abattre)
taom  (attacher)
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Bilabiales | Dentales Palatales | Vélaires Pharyngale | Glottales
occlusives | p pa'a [t tap c ca? k kah ? ?an.
(deux) | (chercher) (vomir) | (mor dre) (ceci)
p* pap |t Cub ¢ crew |K' Kem
(cassé) (chaud) (creuser) (enfant)
6 63g d doh
(lac) (croitre)
fricativcé B Ba? s si i jor S phc‘l'e h ham
(louche) (serpent) | (regarder) (trois) (sang)
nasales m mot |n na? np pep g pi?
(cadet) (individu) | (soulever) (vouloir)
\
Vibraﬂte r ro:j
(cent)
latérale I lay
(laver)
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1.6 1.6. les consonnes finales

Occlusives apico-dentale [t  mo:t (ainé, plus jeune)
palatale ¢ hoje (mourir)
vélaires ?  ta? (grand)

' k tak h3;j (déj3 grand)
bilabiale p  tkap (s0us)

Nasales bilabiale m nom (année)
apico-dentale |n  ?in (avoir)
palatale n  khup (pére)
vélaire g tay (maison)

Bilabiale semi-voyelle |{w ke‘:w (verre)

Palatale semi-voyelle | ta'qj (avant)

Fricative glottale h  pruh (blanc)

Latérale apico-dentale | knu:l (sept)

Vibrante apico-dentale r gar (rouge)

1.7. les groupes de consonnes

Les seuls groupes consonantiques pour lesquels nous avons relevé une
aspiration de la premiere consonne sont [p™], [p%l, [k'1], [k"m], (k] [kb¢],

[k, [t'n], [t'n] et [t'm].

1t

[p™i:] (fruit) [k’ mah]  (fumée)
[pbliin] (nuage) [k%ja1] (vent)
[puh] (orage) [thpi:] Gour)
[k"a:n] (0s) [t"ne’m]  (plante)
[k"1a:] (route) [t"maf] (pierre)

[kPtej] (huit)
Mais cette aspiration n’apparait pas dans d’autres termes tels que :

[ple:w] (feu)

[plam] (cing) (qui se dit aussi [pram])
[pla:] (nouveau)

[komplo:n] (fusil)

et pour "klaa" (route), nous avons relevé les réalisations [k"laa], [klaa] et
méme [k°laa].
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La voyelle épenthétique [°] est fréquemment introduite entre les deux
consonnes des autres groupes.

[k°na:] (ensemble)

[¢°mah] (nom)

[¢°baje] (presser (un citron...))
[tla?] (peau)

[fkap] (en bas)

La consonne initiale n’est jamais aspirée dans les groupes [pr], [tr], [cr] et
[kr].

kr kron (tenir)
er ¢ruj (remuer)
tr traj (boeuf)
pr  pri: (forét)

\

Les tableaux suivants présentent des exemples de chaque groupe de
consonnes attestés dans le corpus. La deuxi®me consonne d’un groupe ne
peut étre implosive. On a donc [b] et [d] et non [6] et [d]. Les [°]
épenthétiques en variantes libres ne sont pas transcrits et ’aspiration n’est
marquée que dans les exemples eux-mémes et non dans la présentation du
groupe. Les cases vides, indiquées par * sont des possibilités qu’on pourrait
attendre par comparaison avec le khmer mais pour lesquelles nous n’avons
pas d’attestations.

Premilre consonne : [p] ou [p®]

p? *

pk pko: (fonnerre)
pe *

pt * |

pd cap pda:m (commencer)
pn ¥

Py *

pn *

pi pjub (orage)

pl pla: (nouveau)
pr prusj (semer)
ps psa: ' (marché)

Premidre consonne : [t] ou [t']
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t? *
tk [tka:m] (en bas)
tp *
tb *
tn [tPnam] (médicament)
ty [tbge:] (écouter)
tm [t'ma‘a] (pierre)
tj *
tr [trap] (trou)
tl [t1a%j] (large)
tB [tBar] (porte)
Premidre consonne : [¢] ou [¢"]
¢? *
¢k [¢kar] (spatule)
¢d *
¢p [¢pa:?] (hutte)
¢b [¢baje] (presser (un citron))
¢y [¢pen] (épouse) . !
¢n *
¢m [¢mah] (nom)
¢l [¢lap] (riz préparé)
er [eru:t] (récolter)

Premidre consonne : [k] ou [k']
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k? *

ke [khce:t] (mourir)

kt [kPtej] (huit)

kd [kda:n] (six)

kp *

kb [kbuan] (tuile)

kn [knuh] (tige de bambou)

kn *

km [kman] (venir)

kj [k"ja’a] (doigt)

k1l [kPla?] (tomber)

kr [kra:n] (alcool de riz)

ks [ksae] (corde)

kB *

Premiére consonne : S

s? s?a:t goli)
sk ska: (sucre)
skP skPa: (savoir) |
st sta:? (langue)
sd sdaay (mince)
sp - spu (canne & sucre)
sb *
E31) spal (connaitre)
sp *
sn sna:p (tissu)
sm smaaii (quand ?)
S *
sB sBa:'y (faim, soif)
ST sTUu: (herbe)
sl slo:g (méle)

Premi2re consonne : [I] ou [m]
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Ces groupes n’apparaissent qu’avec des glottales.

mh [mha:p] (nourriture)
m? [m?i:] (quoi ?)

lh [1hog] (papaye)

1? [12a:] (bien)

Le souy posséde enfin des consonnes prénasalisées :

nt [nta:] (sous)

[ntu:t] (nez)
ne [nea:p] (inviter)

[neasm] (arcade sourciliére)
gk [taoh gku:] (genou)
mp [mpo:j] (derriére, aprés)
mb [mbaw] (balai) '

Un [°] épenthétique préceéde parfois ces consonnes (ex. [°pea:p], [Pmbaw]...).

1.8. les syllabes pharyngalisées

Le souy présente un registre de voix pharyngalisée mais nous avons constaté
que nos informateurs ne le réalisaient pas tous de la méme facon. Il semble
que les locuteurs ayant dépassé la soixantaine pharyngalisent plus que ceux
de la quarantaine et que les plus jeunes parlant encore le souy ne
pharyngalisent presque plus. Nous ne sommes pas en mesure de dire si cette
pharingalisation est pertinente ou non. Aucune opposition n’a en tout cas été
trouvée. De plus n’est pas stable : elle apparait tant6t avant, tantdt au milieu,
tant6t aprés une voyelle longue, tantdt pas du tout. Si la syllabe est fermée et
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que la consonne finale est [j] ou [w], ces derniéres deviennent voyelles [i] ou

[ul.

[p'a:], [pa'a], [pa:] (deux)
[k%0:j], [ko%ajl, [ko:'i], [ko:j] (longtemps)
[k'a:jn], [ka®ain], [ka:'p], [ka:in]  (beaucoup)

Nous transcrirons les formes entendues dans les enregistrements sonores
(pa'a, ko'oj, ka:"n).

2. le systdme de transcription adopté

Etant donné qu’a ’avenir, nous travaillerons essentiellement sur des textes,
nous nous sommes dotés d’une orthographe pratique basée sur les remarques
d’ordre phonologique qu’il nous a été possible de dégager. Toute orthographe
raisonnée prend en compte divers facteurs téls que la tendance mondiale a
utiliser au maximum les lettres de ’alphabet latin (choisir telle lettre de cet
alphabet pour représenter tel son plutdt que le caractére de ’A.P.L dans la
mesure ou il n’y a pas d’opposition au niveau de la pertinence. Ex. b plutot
que b (b implosif), v plutdt que B (fricative bilabiale), y plutdt que j ...), de
mettre des majuscules au début des phrases et aux noms propres etc...) tout
en restant proche de I’alphabet phonétique international par ailleurs.

Les symboles utilisés et les remarques relevant d’une premidre approche
phonologique sont les suivants :

Orthographe APIL '

b 6 (a Iinitiale de syllabe)
b (aprés une nasale ou une consonne d’un
groupe consonantique)

d d (2 initiale de syllabe)
d (aprés une nasale ou une consonne d’un
groupe consonantique)

v B
¢ ¢
k ? (en fin de syllabe)
y j

Les consonnes aspirées [p", t*, kb ¢! sont orthographiées « ph, th, kh, ch ».
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. [n] et [¢] se réalisent en finale de syllabe précédés de [j]. Ce [j] n’a aucune
pertinence, nous ne le notons donc pas.

haoc (mourir) se réalise  [hooje]
kraap (alcool de riz)  seréalise  [kraijj]
luc (couler) se réalise  [luj¢]

. L’aspiration de la premigre consonne d’un groupe consonantique n’est pas
pertinente. Nous ne la marquons pas.

* tne’m (plante)  seréalise  [t°ne'm]

. Les voyelles longues s’opposent aux voyelles bréves. Elles sont marquées
par le redoublement :

tapy [tan] (maison)‘
taan [ta:n] (avoir peur)

. Toute voyelle initiale d’un mot (entendu comme séquence entre deux blancs
graphiques) est précédée de la glottale [?]. Ce [?] n’est pas pris en compte
par I’orthographe.

[2an} (ceci) s’€crira an

Par contre, cette méme glottale est notée /k/ en position finale d’autant que si
elle précéde un terme qui commence par [h] ou par [k], elle se réalise [k] et
non [?].

[staa?] (langue)  s’écrira  staak

Et en position médiane, précédée d’une consonne, elle conserve sa graphie
.u?”

[s?a:t] (beau) s’écrira  sPaat

Mais précédée d’une consonne, elle n’est pas transcrite.

[po?cia] (incinérer) s’écrira  pocio
[bo?kol] (homme) s’écrira bokol
[siZna?] (geler) s’écrira  sipak

[ka?se?ka:] (agriculteur) s’écrira  kasikaa
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Si la premidre syllabe d’un mot est [?a] bref, elle se réalise [?a] et non [?a?]
et elle s’orthograhie donc "a-" (ex. "ayok" (age), "asom" (homme), "atot"

(dimanche)).

En dehors des préfixes qui, la plupart du temps, sont constitués de syllabes
de type C+s ou C+ro et qui, pour cette raison, sont facilement
reconnaissables, il n’existe pas de syllabes de type CV.

En conséquence, toute syllabe non finale autre que "C+2a" ou "C+ra",
transcrite ouverte et bréve (et n’évoquant pas un préfixe) suffit a indiquer
qu’elle doit &tre réalisée fermée par un stop glottal méme si, par ailleurs ce
stop glottal a tendance a s’effacer, en particulier lorsque plusieurs syllabes
de ce type se succeédent.

Toutes les diphtongues terminées par [3] seront orthographiées avec un "o"
pour suivre la tendance constatée dans un certain nombre d’ouvrages traitant
de langues mon-khmer (cf. entre autres le Dictionnaire Frangais-Khmer de
Michel Rethy Antelme et Héléne Suppya Bru-Nut et la méthode remarquable
de Franklin E.Huffman pour étudier le khmer (Modern Spoken Cambo-

dgian)).

Les voyelles bréves ATR [e] et [0} ne sont pas attestées. C’est pourquoi les
voyelles non ATR [1] et [v] seront orthographiées "e" et "0".

[ka?si?ka:] (agriculteur) s’écrira "kasekaa"
[pvcis] (incinérer) s’écrira "pocis"

. Si la premiére consonne d’un groupe consonantique n’est pas aspirée, un [°]
épenthétique est souvent inséré entre les deux consonnes.

[s°pifi] (quoi ?)
[1°hon] (papaye)
[m°%ii] (combien ?)
[c’pa:?] (hutte)
[t°na:l] (front)
[t°1a%aj] (large)

C’est en particulier le cas des préfixes.

[p°can] (lune)

[p°dap] (outil)
[p°heel] (peut-étre)
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[rPval] (occupé)
[t°ca?] (frais, froid)
[m°ha:p] (nourriture)
[t°sii] (écrire)

Ce [°] sera noté [2] dans I’orthographe :

"rosi" (tube de bambou)

"koaboop" (sac)
"cokhiin"  (femme)
"mohaap" (mourriture)

Les valeurs sémantiques des affixes n’étant pas encore toujours clairement
établies, nous conservons provisoirement, dans I’orthographe, les différentes

réalisations [n], [n], [n] et [m] du phonéme /n/.

Enfin, la pharyngale [*] est provisoirement systématiquement notée bien qu’a
priori elle ne semble pas étre pertinente.

3. L’alphabet

L’ordre alphabétique adopté suit I’ordre de I’alphabet latin. Les caractéres
spéciaux (non latins) suivent les caractéres latins qu’ils &€voquent, soit par
leur forme, soit par leur réalisation. ? vient la la fin. ¥ n’est pas considéré
comme une lettre. Nous le mentionnons bien qu’il n’intervienne pas dans
’ordre alphabétique. L’alphabet est donc comme suit. Lorsque la valeur
phonétique est différente de celle des caractéres de I’A.P.L., nous ’indiquons.
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Alphabet

a 1
a m
b [b] ou [6] n
c [¢] |
ch [¢"] n
d [d] ou [d] 0 [v]
e ] 00 [o:]
ce [e:] 2
€ p
° [s] ph [p"]
3 r ‘
g )
h t
i th [t"]
it [i:] u
j v (8]
k w [t, w]
kh [k"] ? [?]

¥ [']

1

4. L’ensemble du lexique recueilli (incluant des expressions) .

Le signe + indique que le terme souy est identique ou proche du khmer de
sorte qu’un Khmer pourra ’appréhender immédiatement.

Le signe x indique qu’une partie de 1’expression seulement est identique ou
proche du khmer de sorte que I’ensemble peut &tre identifié grice au
contexte ; ou bien que la réalisation phonique n’est pas évidente au premier
abord mais qu’elle présente un rapprochement possible avec I’équivalent
khmer.




A

aa koo

aa miik

-7

aaw

ajok

alaa kna'a taah
an

(tii -)

(kom -)

ap

asom

asom too kaa
asiik

atat, tyii atst, kaal pii atat
(kaal pii - aa)

a

aakon
aan

B

baat

baetaan, p3r baetaay
bak

ban

barey
basey

bay
bagrien
bagval
beh duuy
bay

bas, bas
(- aa koo)
boh the'e
bokol
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ne ... pas, pas de
quelqu’un

qui ?

jour

age

crine

ceci, cela, ce, cette, ces, ici
ici (statique)

ici (dynamique)
brouillard

homme
agriculteur, paysan
hier

dimanche
dimanche dernier

merci
poser, étre posé

oui (pour les hommes) °
vert (couleur)

poser :
tirer (un coup de feu)
cigarette

oiseau

banc (européen)
enseigner

tourner

coeur

lac

si (condition)

§’il n’y a pas de

balayer

personne, individu, homme

Gd

+ +

M o M 4+ 4+ + + + + 4+ + +



dy

C

cay

caah

caan

caan, tyii caan

caan

caan nak, caan kaa

Cacw

cak

cam

cay, p3r capn

cap pdssm

ca'ah (taak)

caos

caak

cbac

CEEW

ceew tal

ce'e

comnaa

comriap sus

comriin

contay

conlah

cepkraan

cop?an
con?iet

cokhiin

cat, ¢c3t s3p

cio, €39

cio mooy, cio moo'i

cih

cik ?

mo?ii, mii ?

ckaa

ckar

clak

claam

clag

cloh

(- claay)

NI AU B L

plus que (comparatif)
oui (pour les femmes)
assiette

lundi

mécanicien

le plus, la plus, les plus (superlatif)

marcher

tirer (* pousser)
attendre

noir
commencer

jeter (des eaux usées)
voleur

vomir _
presser (un citron...)
aller

arriver (en allant)
cerf

nourriture

bonjour

pousser 3, forcer a
banc (petit, en bois)
entre

cuisine (local)

faire la cuisine

étroit, étre étroit
femme

soixante-dix

gtre (identification)
avec

prendre (le bus...), monter en
combien ?

combien (d’objets) ?
bouche

spatule (pour touiller)
flotter

fessier, postérieur (n.), cul
riz (qu’on mange)

se regarder dans
correspondre avec

+ + + w 4+ + + o+

+ + + +

+ + + +
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cmah nom

cnaaj » bon (& manger)

cpan épouse, femme

cool entrer

(- kman) approcher (en venant)
coh 1. descendre

2. et (pour introduire une question)
Coh poo ? Et toi ?

cop kraoy dernier

cpaak hutte

cruy remuer (qc), touiller,
cruut récolter

(kaa -) récolte

+
cudy aider
cuap rencontrer, rendre visite 4,
aller voir (gqn)

cumriop laa au revoir

cuuhcul réparer

CH

chak graine

(- mat) : globe oculaire

chaa étre debout

chak cracher

cha'a chien '
cheew creuser

chsh ancien, vieux (objets)
chii puce

choom ! bien !, bon !
-chop arréter de
D

dael, dsl qui, que

daay canne, biton

(- kondaap) gerbes de paille du toit
daap bouteille

dap dix
dee coudre

dombaay béton

+ +

+ 4+ % +

-+

+ >

4+ o+



GE

dag
dombey, dombey
doh

duun
E

ee !
eevan
eeh komlan

eeh pal, eeh poal
en

ge nii 2, i nii ?, uu nii ?

3

ah
H

haa, haa s3p
haal

haam

haap

(- clap)

(- clag mop sooc)
har

heel, heel taak

het spiti ?
hoam
hasy
hooc
hooc hasy

Miteg s AT A Ryt

savoir

afin de, pour

1. pousser, croitre
2. frotter
grand-mére

tiens !

bagages, marchandise(s)
&tre fatigué

il, les, leur, leur, eux, elles
je, me, moi, mon, ma, mes,

)

mm ! (interjection de satisfaction)

oil ? (statique)

donner, pour

cinquante

riz (plante)

sang

manger

repas avec du riz
prendre un repas
voler (oiseaux)
nager

. pourquoi ?

enfler

déja

mourir, décéder, crever (animal)
étre mort

+ 4+ + + +

-+



hok, hok s3p
huu

I

ic vien
in

(- tayg eeh)
K
kaa

(- paa)

(too -)
kaal

(-nii ?)
kaan p3l
kaat

ka'aj, kaa'i
ka'ap, kaa'n
kaag

(- krooy)

(- mpady)

(- ta?ay)
kaa?ey

kah
katen
kasekaa

kaw, kaw s3p
kaak

(- tii)

kaal n3g

kah
kamphuen tii

kanlo'oy tii
kan
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soixante
souffler

intestins

1. avoir, y avoir

2. (marqueur d’accompli)

3. avoir 2 (faire qc), devoir, falloir
tous les, toutes les

1. travail

2. le fait de (nominalisateur)
3. ils, elles, on

travail

travailler

moment

quand ?

ils, elles (&tres vivants)
proche

en dehors de

beaucoup

mois

le mois prochain
le mois prochain
le mois dernier
chaise, si¢ge
mordre

court
agriculteur, paysan
quatre-vingt-dix
1. cou

2. glact, gelé
poignet

contre

piquer (insecte)
avant-bras

doigt

bicyclette

+ +

O -

+ % + +

%0



&9

kboop

kbuoy

kdaay

(- on dap)

(tii -)

kee, kae

keew, kaew
keh, kaeh

(- kik).

(- ktah)

(- tak)

ke'e

kal

kat

kat, kiot

kat thiok, njuh
kamplion, komplisy
komphuan siin
kempun
konleep

(- peet, peet)
kondaap
kanok duupy
konsaa

(- don dap)
(tii -)

kontuy
kontuut
kopcak

kot

kap

kotraa siin
kotraa'
kik

kiom

(- mee)
kja'a

kja'l

kja'a tii
klaa

A teg i WA AN Ay Ly

sac, cartable
tuile

six

seize
sixiéme
aboyer

verre

récipient, canari, jarre, marmite

pot
casserole
marmite

récipient, pot, marmite

s’asseoir, assis, étre assis, se trouver

penser
malade, étre malade

avoir sommeil

joue

mollet

en train de, étre en train de
endroit, lieu, place
hopital

gerbe

calebasse

neuf

dix-neuf

neuviéme

queue (d’un animal)
nez

miroir, glace
survenir, arriver, se produire,
se passer

corps humain

griffe(s)

escaliers

petit

mouton

brebis

doigt
vent

1

-doigt

1. crier

2. route, chemin, voie, piste, sentier

-+

+ M



klak

klag comlaak
klaag

(- taah)

klan

klok

kluan

(- oon)
kmaa

kmah
kman

(tasp tae -)
(- tal)
kmaw tii
knaa kaa

kna%a tagh

kne'ew, knee'u
(- cokhiin)
(- samloon)
kniap

knol

knuh tay
knuul

(- aaw)

(- on dap
(tii -)

kol tii
ko'op, koo
koh

koy tii
komlap
komnaat
komplaay
komrop ke'e
koo

(- aa-miik)
(- koh) .

(- dasl)

koo ... koo ee ?
koo mien
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(e

tomber

dos

0s

cotes

odeur +
verser

en personne, personnellement,

en propre, propre, a soi +
lui-méme, soi-méme X
pluie, pleuvoir

fumée

venir

venir de

arriver (en venant)

crayon

ils, elles (objets)

téte

enfant, jeune

fille (en général)

gargon

traverse (de charpente)

jaque .+
tige de bambou du toit :
sept

semaine

dix-sept

septieme

bras (partie qui va de I’épaule au coude)
long

1. couper

2. ne pas, ne ... pas, pas
coude

fort, en bonne santé
natal

fusil

couvercle

non, ne ... pas
personne (pr. indéf.)
non

jamais +
est-ce que ... ne ... pas 7

ne pas

+ + +



Em

ko'oy, koo'i
(rajak peel -)
krah

kraap

kromaa

kraoy -
kravat, krovat
krovat pat
kroom
kropaw

kran

kriik

kra%ay, kroo'i
kruu

(- peet)
kruuc

(- cmaar)
ksae
kteey

ktey

(- on dap)
(tii -)

kon

KH

khaac
khaag
(3h-)
khan

(- ka'aj)
(- kra'oy)
(- lek)
(- lin)

(- muk)
(- ntaa)
(- tagw)

(- tiop)
(- tkap)

mi

I

at)
)
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long, longtemps

longtemps X

épais, étre épais

alcool de riz souy

"krama" (bande de tissu en coton ou en
soie d’environ 1,50 m de long
et 90 cm de large, a petit car-
reaux) +

riviére

lancer +

jeter +

rugueux

buffle

tenir

sucer

aprés

maditre, enseignant, instituteur,

professeur

docteur, médecin

orange, citron

citrons fermentés

fil, ficelle, corde

sac (en jute)

huit

dix-huit

huitieéme

ventre

+ 4+ + ++

pas encore
-préter, emprunter
préter

coté, direction
dehors

derriére
dedans
au-dessus de
devant
au-dessous de
2 droite

a gauche

en bas

AR RN T T



khaap
kheen

(- cokhiin)
(- cha'a)
(- kiom)
(- kik)

(- lisk

(- papee)
(- sch)-
(- samloon)
(- srok)
(- tray)
khiow
khoo
khooc
khooy
khoh
khoo

(- sok)
khuh
khuup

L

laan

(- takuu)
laap

(- kap)
laap
laplaay

laay, laay piip

leen

(tas -)
(ceew -)
lek

(- mpooy)
lohoy

liet

(- sal)

lin

lec

lion

liap, par lioy
loy

Dr.Jacques RONGIER

de (relateur)

EG

enfant (fils ou fille), petit (d’un animal)

fille (progéniture)

chiot

agneau

bébé

poussin

cabri

poulain

fils

porcelet

veau

bleu

vétements du bas, pantalon
abimé, étre abimé, étre en panne
dent

faux (adj.)

peigner

se peigner

gratter

pere

voiture

camion

laver

se laver

peindre

oreille

banane

jouer

se promener

aller se promener
dans

a arriére, derriére
papaye

poule

coq de combat
en haut, sur
verge

vite, rapidement
jaune

argent

te]

+ + +

+ + +



e

lok

loom

luc

lutey
lu'uy, lou®i
12aa

M

maa
madny )
Maon cik hagj ?
maasiin, mosiin, moesin
(- thaat somliin)
mbaw
me'el, mee'l
ma don dap
mo-
moat, m3t
mohaarik
(mien -)
mo-p33n
(tii -)
ma-phey
(tii -)
mo-ro’oy, ma-rao’‘i
(tii -)
mhaap
mien
(koo -)
(- mohaarik)
*(- rontah)
miow
(- baa)
(- mee)
mep
Men
mory
mo‘oy, moo'i
(tii -)

mon

moot

ity WM AN R s

sel

foie

couler

pointu, étre pointu
ver de terre

bien

champ
heure

Quelle heure est-il ?
machine, appareil
magnétophone
balai
poisson ,
onze
(unité de)
oeil
éclair(s)
faire des éclairs
mille
milliéme
vingt
vingtieéme
cent
centiéme
nourriture, aliments, repas
avoir, y avoir
ne pas avoir a
faire des éclairs
tonner
chat
matou
chatte

- meére

Maman
moustiquaire

un, une (numéral ou indéfini)

premier

et (entre deux syntagmes), avec, ou,

ou bien
cadet, plus jeune

> +

+ +

w4+ + o+

»



(- cokhiin)
(- samloon)
mpaoy

(pil -)
musk

muk

(pii -)
N

naar
nak

(- lom taan)
(- paot yon)
(- saap)

(- taak)

nah

nom

(- an)

(- paa)

(- ta'ay)
na3m ... CEEW
nam ... kman

n3aw

niolokaa

nii ?

(uu-, ee-, ii- ?7)
(kom - ?7)

niil

nooy

ntaa

ntook

ntuut

1)

paa

naal

naan

nec

pkioa, tyii pkio
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petite soeur
petit frére
derridre, aprés
derriére
chapeau, casquette +
avant, devant
devant

+ ™

jeune fille, demoiselle
personne (n.), individu, les gens, on +

mendiant
blicheron
danseur X
commercant +
trés ‘ +
an, année

cette année
’année prochaine

I’année derniére

emmener

amener ,
&tre (qq part), se trouver, & (statique) +
montre +

quel ?, quelle ?, quels ?, quelles ?

ou ? (statique)

ou ? (dynamique) +
natte (pour se coucher)

montagne

sous

juste, pile

nez

suivant, d’aprés, prochain

lourd

chaume (du toit)

tomber

mardi +



ey

ncoan
ne3n
Jiesp
ii

00

00
00C

00¢ ... 3h
P

paak

paap, tne'em paay
paet

paet

pact, paet s3p

pa'a

(- on dap)

(tii -)

pah

papee, papee mee

(- baa)

p3l, paal, nak
pacan
padap, pradap

(- reen, - thaat somliin)
poheel, pahael, pohael cis
peel '
(conj.)

(- chap)

(koo - tumnee koh)
(-nii ?)

(- pak)

(- paan)

(- rasiol)

(- velaa)
pet klan

p33c

it AT AN Agts

inviter
alors (donc)

soulever
femelle

vétements de haut, chemise, pullover

prendre
apporter

monter

fleur

couteau, machette
abattre, couper (arbre)
quatre-vingts

deux

douze

deuxiéme

sec, étre sec

chévre

bouc

elle, il, le, lui, son, sa, ses
lune

outil

micro

peut-étre

moment, temps

quand

nuit

ne pas avoir le temps
quand ?

soir

matin

aprés-midi

temps (qui passe)
sentir (avoir une odeur)

gros

+ +

IS A R R R ol Sl S R ol o
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pshaah, tgii pahaah jeudi

paghooc tuer

p3l, peal lui, il, elle, ils, elles, le, la, les, leur,
leur, leurs

p3r couleur

piok rire

pitk mauvais (qui n’a pas réussi)

pjuh orage

(- kmak) _ faire orage

pkaat épaule

pkod tonnerre

plaa nouveau

plak goliter

pleew _ feu

plii fruit

pliip nuage

(- akrak) faire mauvais (temps)

(- slah) faire beau (temps)

(- tacak) faire froid

(- thuk) faire chaud

pluu cuisse

pocia incinérer

poo toi, tu, te, vous (politesse)

pot, tii pot ' mercredi

poghooc tuer

pa'o cendres

praay, raay dix

praat slak folioles

pram, plam cing

(- on dap) quinze

(tii -) cinqui¢me

prak ~ couvrir, &tre couvert

praman chasse

pr3y essayer

preah dieu, divinité

pro?ap siip pied

pra?ap tii main

prii forét

proh parce que

prush semer

pruay cet triste

pruh, par pruh blanc

psaa marché

X + + + + + +
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ue

pseen tiot
puak kaa
puh

PH

phaap
pha‘a
phal
phe'e

(- on dap)
(tii =)
phlean
pho*on, phoo'n
(- an dap)
(tii -)
phusj

R

raaj, praaj

(tii -)

raanhaal

reen

(- toy kii, - jaay ki)
99

roluyj
roap, rop
royak
roliip
rosii
rovsl
rian

riap, riop cam, tae risp

(- r3p)
Iit

rii ?

(- koo ?)
ron

rooy

10°0j, roo?i

mitag it M AN At

autre
ils, elles, eux, on
fendre

cassé, étre cassé
&tre rassasié
récolte (production)
trois

treize
troisi¢men
poutre

quatre

quatorze
quatriéme
couverture

dix

dixieme

balcon (sans toit)
parler

au fait, & propos

de (origine), depuis (localisation
spatiale)

pourri, &tre pourri
compter

intervalle

lisse, étre lisse
tube de bambou
occupg, etre occupé
apprendre, étudier
préparer

décrire

ou, ou bien

est-ce que ...?
est-ce que ... ne ... pas ?, ou non ?
pousser ( # tirer)
abri, hangar

vivre, habiter

”

+ e+ A+ o+ A+



ruh naw
ruuc

S

saam, saam $3p

sak

salaarisn

say

saot

sat

saw, tyii saw
saam

saan

sa'ak, saa’k
SEE, SEE S3P
3t t33
sdaoy

see

(- komplian)
SEEW

seh

(- baa)

(- mee)
se'em

som
samlooy
somnuo
somot
sampeah
sapkham
sopbaaj cet
solak
sopkraam
sii

siin

sik

sipak

siit

skaa

skhah
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habiter _
déja , finir, étre fini, &étre terminé

trente

mouillé, étre mouillé
école

entendre

poumon

animal

samedi

fourchette

1. construire, bétir
2. danser

mangue

quarante

tout, tous

mince, étre mince
sentir (une odeur)
embrasser (3 la khmeére)
soupe

cheval

étalon

jument

humide, étre humide
étoile

homme (vir)
demande, question
mer

prier, saluer
espérer

heureux, content
épine

guerre

serpent

jambe, pied

froid

geler

essuyer

sucre

savoir

0

+ + + +

+

+ +
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slaap

slaap praa
slak

(- plaan)

(- jon)

slip

(- cokhiin)
(- samloon)
sloop

Smas, smao
sma3 ii 7, smas ii ?
snaap

sna'aj, spaa'i

spal

s00C
(- ce'e)
(- liat)
(- srok)
(- tray)
sok
(- cokaa)
(- miot)
(- pcasm)
(- sopbaay)

Poo sok sapbaay rit koo ?
(- tokaam) '
(- tok)
sok, tnii sok
solan
sot
spi'i ?
sraal
sray

Sree
sromaal
sri'iy, srii’y
srok

(- baa)
(- komnaat)

(- mee)

AMteg i s AT A AL

aile

cuillére

feuille

oreille

feuille (d’arbre), folioles
ainé, plus 4gé

grande soeur

grand frére

male

moment

quand ?
tissu, étoffe

long

1. connaitre, savoir

2. sentir (une douleur)

viande

du cerf

du poulet

du porc

du boeuf

poil, plume, cheveu(x)

moustache

cils

sourcils

content, heureux
Comment allez-vous ?

barbe

malheureux

vendredi

aimer

pur (eau...)

quoi ?, que ... ?
leger

pilier, colonne (pour soutenir la maison)

riziére

puce

chanter

1. cochon, porc

2. village

vérat

pays natal, village natal,
lieu de naissance

truie

+ + +

+ ¢ o e 4

+ 4 4 2o
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sruu
staak

Su9

(- somnug)
suasdey

suu

sva'an, svaa'p

(in -)
s?aat

(in -)
T

taa

taak

(- kaak)

(- kruuc)

(- tacak)

(- sot)

(- spuu)

(- taa'l, - ta'al)
(- tag)

(- thommadaa)
(- tray)

taan

taap

ta'al, taa’l

tae, tee

(taak -)
tag, 133
tae riap
taew
tao

-..7

(- leep)
tak

(aa-)

tan

tay

(- eeh)

(- ech knaa)
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herbe

langue

demander

poser une question
bonjour

fourmi rouge

faim, soif

avoir faim, avoir soif

ol ]

+ + +

bien, beau, joli, propre, satisfaisant +

" tre satisfaisant

X

grand-pére, le vieux (+ nom propre) +

eau, liquide, jus
glace (eau gelée)
jus d’orange

eau fraiche

eau pure

jus de canne

eau potable

thé
eau simple, eau ordinaire

lait de vache

demander, réclamer, mendier
chercher

boire

1. thé

2. seulement, ne ... que

thé

ne ... que, seulement
préparer

gauche (# droit)

" marcher

est-ce que ... 7

se promener

grand

le grand, la grande

grand (apres un autre adjectif)
donner un coup de pied a

voir, trouver

tous les, toutes les

vous, votre, vos

+ 4+ + + +

+ +

M+ o+ +

+ + +



am

tash

taoh pkuu
taom

tal, kman tal
tay

taak

(kaa -)

(nak -)

taag
ta*ay, taa’i
teew

teak

(- ... ceew)
(- ... kman)
tocak, tracak
tambuul
tondii (in) ?
topkii

tosii

t33

tak thaa
toap, toap tae, toap tee
tan
knuul tan dap
tap
tion
tii

(- mp9j)
(- nii)

(- taan)
tkaam

tlaj

tla%aj, tlaa'i
tlak

tlis
tma‘a
tma®ar kan
tnam lek haam

tne'm

miTeg i WA AN s

téte

genou

attacher, lier

arriver

maison, case, habitation, chez
vendre

commerce

vendeur, commerPant

avoir peur

avant

acheter
conduire (des animaux)

transporter, emmener (en voiture...)

amener
frais, froid, étre frais, étre froid
toit

comment ?, comment faire pour que ...?

alors (donc)
tard

seulement, ne ... que

dire que, penser que
juste, a I'instant, récemment

et (entre une unité et une dizaine)

dix-sept
enterrer
droite (# gauche)
1. bras, main
2. &tre couché
3. numéro, -iéme
dernier
ici
la-bas
menton
prix, cofit, valeur, cher, covteux
large, &tre large
peau
cour
pierre
foyer
vaccin
plante

+
X

-+



. tne’m yon
tne’m saa’k
tpaal

tnee

tii -

(- atat)

(- va'n)
toog

tok

(- klan)

tomnas
ton

(- klaw)
to0

(- tomn3s, ceew - tomnaa)
toon

top

tray

(- claam)
tray

(- baa)

(- mee)
tray

tranap siin
truuy
tumnee

tuu

TH

thaa

thah

the'e

thiet

thoa
thommadaa
thuh

thuum

U

uu
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arbre

manguier

front

écouter

jour, soleil
dimanche

demain

hamac

table

sentir (avoir une odeur)
voyage

oeuf

testicules

faire

voyager:

vrai, juste, correct
dire

trou

anus

vache, boeuf, bovin
taureau

vache

midi, aprés-midi
chaussure

poitrine

libre

courir

que (complétif)

sein

terre

dormir, se coucher

livre

habituel, ordinaire

chaud, étre chaud, avoir chaud
voler (voleur)

puiser

G

+ + x4
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\'
vaal terrain vague (assez loin de la mai-

son +
vaak louche (n.)
(- clay) prendre de la nourriture a la louche
veey frapper +
(- knaa) se battre +
van kman revenir
vat pagode +
vitiuk radio +
Y
yaam pleurer
yaan 1. manigre, fagon

2. nous, notre, nos
(- kii) alors, donc, en conséquence,

par conséquent
(- kii hasy in) c¢’est pourquoi
yaa balcon (avec toit) +
y29 regarder, voir
yuul ‘ ciel
yoy : bois

Sur 711 entrées, 270 termes, soit 37,9 % sont théoriquement compréhensibles
par des locuteurs khmers et dans 32 expressions, soit 4,5 %, une partie des
mots seulement peuvent I’&tre. Si ’on attribue 2 ces expressions la moitié de
la compréhension, cela revient A considérer que sur les 711 entrées, 286
termes (270+ 16) sont compréhensibles, soit un taux de compréhension de
40,22 % pour un locuteur khmer.



